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School context and highlights
Macclesfield Primary School continues to enjoy is community connections, respecting a long history and embracing a fast
changing future for our learners, incorporating STEM learning and 3-D prinitning..
This year we had three classes, (R/1, Year 2/3/4 and 5/6/7), all roughly the same size. Our Year 2/3/4 class had 1.5 teachers
this year, with Mel Paterakis teaching Literacy and Numeracy each day, until 12.00. We have continued to focus on the
directions from our 2017 ESR.
This year we have continued our work with the Bushcare and NRM Board groups (digging Monadenia orchids, tree planting and
having students attend the Young Environmental Leaders forums). We also participated in a wasp project.
Macclesfield has a strong commitment to RSL and we participated in ANZAC and Remembrance Day services.
We held a Sports Day, in two parts to accommodate the unpredictable weather, along with Football and Cricket Coaching
Clinics.
We had a half day visit by the Meadows Kindergarten, an activity that complements our Transition programme.
We were also visited by the Eastern Fleurieu School Ensemble, performed for us.
Our Year 3-7 students all participated in the Australian Maths Trust Competition, with 10 students receiving Credits, 3 more
than in 2018.
3 students were celebrated at the Langhorne Creek Writer's Festival and another won a place in the NRM Board 2020 Calendar
for her artwork.
We nominated 2 Aboriginal students for awards in the 'Just Too Deadly' awards.
Our students participated in a number of excursions including to the Crystal Lake Sculpture Symposium and our whole school
attended a camp at Nunyara, Belair. including Footsteps Dance, Photographic Workshops and Living Safely with Pets.
For the first time this year five of our Year 6s celebrated their Graduation into Middle Schools, as well as our three Year 7s
attending their own Graduation, both at the Aston Hills Golf Club.
We attended a week of swimming at Noarlunga and our Year 6/7 students went to the Noarlunga Aquatics Centre.
Our students attended the Festival of Music Concert at the Festival Theatre, and performed at the Macclesfield Carols by
Candlelight.
Kerry co-ordinated Pancake Day, Birthday Parties, and a Christmas Performance by the School Ministrys Group.
We celebrated Book Week with a parade, later holding a Scholastic Book Fair and an SRC Secondhand Book Sale.
We finished the busy year by participating in the Mt. Barker Pageant.

Governing council report
The Macclesfield Primary School Governing Council partnership between staff, parents, students and the community worked
effectively throughout 2019 to achieve positive outcomes for our school. The principal Lynne Noll and all staff are thanked for
their dedication to our students during 2019. Rachel Powell will be greatly missed by the whole school community but we wish
her all the best with her position at Klemzig. We are fortunate to retain Libby Spencer as contract staff in 2020, and welcome
Kane Watkins.
Happy Haven’s 3 year contract for administering the OHSC service on behalf of the Governing Council ended in 2019 but an
open tender administered through DECD resulted in them being offered another 3 year term. We were pleased to be able to
negotiate with them to trial a morning OHSC service in 2020.
Key achievements in which the governing council made an important contribution were; overseeing the school budget,
improvement in parking and footpath, submission to Macclesfield Township Plan, student free day approvals, increasing
attractiveness of school to families in the local community, school site improvement plan, and updating the Bullying and
Inclusion policies. Other topics explored by the Governing Council included; options for cyber security training, the Bush School
philosophy used by Upper Sturt Primary, the Mad Food Science Program, and a local schools sports day or other combined
activity.
I would like to thank the 2019 Governing Council members for their contributions and support– Christie McBeath (Vice chair),
Claire James (Secretary), Amberley Andrew (Finance officer), Aleah Sexton, Amanda Matthews, Amy Wouters, Wally Bolt,
Neala Miles, Hayley Bedson, Tara Horsnell, Kerry Pinchbeck, and Prue Bryant; Laura Bamford (parent club rep); Graeme Milne
(Macclesfield Community Association rep); Lynne Noll and Rachel Powell (staff reps) and the school leaders Emily, Keely and
Kyeisha.
On behalf of the Governing Council, I would like to thank the student leaders for updating us on SRC activities and the staff for
providing classroom updates. The support the Parent Club provides the school through their fundraising efforts is much
appreciated and we look forward to continuing an effective partnership with them in 2020. The Macclesfield Community
Association and the Returned Services League are thanked for the attention they continue to give our school.
Sylvia Clarke- Macclesfield P.S. Governing Council Chairperson 2016-19
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Improvement planning - review and evaluate
Our 2019 Site Improvement Plan was developed using the Department's new template, which clearly outlined required areas
of planning to improve consistency across sites.
Our areas of focus have continued to be Literacy, Numeracy and Well-being for Learning.
We used the data from our PAT-Reading and PAT-Maths testing, our NAPLaN results, Running Records, Student Wellbeing
and Engagement survey, Student Opinion, Parent Opinion and WH&S surveys and SBM data to set our achievement goals.
We also included the learning from our Visible Learning T&D and our ESR directions to assist with the planning of our actions.
Literacy (incorporating high impact teaching and learning strategies)
We undertook to learn more about how collected literacy data could be used set goals, teaching 'the child', not the year level.
We explored use of the outdoor learning environment across all areas of our plan.
To practise the learning from our Visible Learning sessions, we explored the use of feedback, to and from students to improve
our teaching and learning programmes.
We worked with other schools to learn more about teaching 'writing' through 'Brightpath' training. We purchased more reading
resources, aligned to synthetic approaches to teaching reading. We also purchased the RAVE-0 Literacy Intervention kit and
will implement that in 2020.)
In 2020, we will review and implement our Literacy Agreement.
100% of students completed the Premiers Reading Challenge and we were consequently invited to the Premiers' Reception at
the Adelaide Zoo for acknowledgment. Two students receiving 'Legend' medal represented the school at this event.
Numeracy (incorporating high impact teaching and learning strategies)
Targeted students continued to be supported with Intervention programmes. All students in the QuickSmart programme
showed progress in speed and accuracy (fluency). This year we also had staff trained in the implementation of the 'Too Smart'
maths intervention programme and delivered this to eligible students. In 2020, we will review and implement our Numeracy
Agreement.
Our Literacy and Numeracy work was also supported by PLC based T&D sessions with other local small schools, looking at
Learning Design and Moderation. This has supported staff to provide learning tasks that enable students to demonstrate the
breadth and depth of their knowledge and to assess work samples in consistent ways. We focussed in 2019 on providing
Intellectual Stretch into learning and assessment tasks.
Wellbeing and Positive Education for Learning
Through consultation, our Bullying Policy was developed, finalised and ratified by the Governing Council.
Our identified group of Year 2/3 girls who require assistance and support to solve social problems continue to do so.
Our School Values continue to be used in dealing with social issues and we have maintained a focus on a different Character
Strength, every fortnight. This is shared at our Monday morning assemblies.
We are developing a Statement of Learning that will enable us to formalise the way our learning about high impact teaching and
learning strategies (from our involvement with the Visible Learning project) is embedded in the culture of our school.
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and
young people progressing and achieving at or above their appropriate year level. For NAPLAN, this is
students achieving in proficiency bands 1 or more above the national minimum standard for reading and
numeracy. The graph below identifies the percentage of non-exempt students enrolled in the school at the
time of NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above
the SEA for reading and numeracy.

Reading

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.

Numeracy

Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data
holdings, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less
than six across all cohorts.
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NAPLAN progress
The data below represents the growth of students from 2017 to 2019 in the NAPLAN test relative to students
with the same original score, presented in quartiles.

Reading
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

33%

*

25%

Middle progress group

67%

*

50%

Lower progress group

0%

*

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

Numeracy
NAPLAN progression

Year 3-5

Year 5-7

State (average)

Upper progress group

17%

*

25%

Middle progress group

67%

*

50%

Lower progress group

17%

*

25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2019.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages,
data may not add up to 100%.

NAPLAN upper two bands achievement
This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated
achievement in the relevant NAPLAN higher bands.

No. of students who sat No. of students achieving in % of students achieving in
the test^
the upper two bands
the upper two bands**
Reading

Numeracy

Reading

Numeracy

Reading

Numeracy

Year 3 2019

8

8

6

6

75%

75%

Year 3 2017-19 average

9.3

9.3

5.3

4.7

57%

50%

Year 5 2019

7

7

3

2

43%

29%

Year 5 2017-19 average

9.3

9.0

4.7

2.7

50%

30%

Year 7 2019

*

*

*

*

*

*

Year 7 2017-19 average

*

*

*

*

*

*

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2019.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.
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School performance comment
As a school that has fewer than 20 students eligible to sit NAPLAN in 2019, small changes in the number of our students can
cause large changes in the percentages shown in the previous graphs. This makes it more difficult to use those percentages to
draw reliable conclusions about changes in performance from year to year.
NAPLAN results provide us with one of many measures of student achievement, and we use the data to check the validity of
what we believe about our learners.
The data is used on a more individual basis and we plan intervention programmes according to identified individual needs, from
these tests and others measurement sources.
Of those students who undertook NAPLaN testing at Year 3 level, 3 achieved in the top two bands in every area test (Reading,
Writing, Grammar and Punctuation, Spelling and Numeracy), whilst five achieved in the top two bands in between two and four
areas.
Because of the small number of students completing NAPLAN at Year 5 and 7 level, I have not included a breakdown, since
this may identify students, but all students completing the tests, did achieve the Standard of Educational Achievement (SEA).
Across the school, eight of our 10 Higher band readers also achieved higher band writing scores in 2019.
At the time of submitting our Running Record data, eleven of our Year 1 students met the SEA. Five did not. In 2018 12 of
these students were not reading a standard. Good growth in this area.
44% of students in Years 3-7 achieved in the higher NAPLaN bands for Numeracy and in the higher PAT Stanine Levels in
Numeracy.
Students who meet criteria for inclusion in the QuickSmart and Too Smart Maths intervention programmes, do so with trained
staff. All participating students have made progress in numerical fluency.
Student progress is measured using many other tools including, but not limited to, Lexile Reading levels, SA Spelling tests,
Mathletics testings and more specific formative classroom assessments often involving the use of rubrics to assist students with
assessing their own performance and setting their own goals. This work has been enhanced by our training in the Visible
Learning project, which we now speak of as 'using high impact teaching and learning strategies'.
There were no surprises in our student achievement data. All students who performed at lower levels receive support at
school, a number based around the goals of their own individualised One Plans.
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Attendance
Year level

2016

2017

2018

2019

Reception

86.4%

86.8%

91.9%

90.0%

Year 1

91.7%

92.4%

83.7%

90.7%

Year 2

92.4%

91.2%

94.4%

88.3%

Year 3

87.1%

91.0%

91.8%

95.7%

Year 4

91.2%

93.5%

90.6%

88.2%

Year 5

79.9%

93.7%

92.3%

91.9%

Year 6

91.8%

93.8%

96.7%

89.4%

Year 7

94.0%

92.8%

89.4%

87.4%

Total

89.3%

91.9%

91.7%

90.2%

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
Note: A blank cell indicates there were no students enrolled.

Attendance comment
We have continued to implement our Attendance policy, ratified in 2017.
Our student attendance rates are satisfactory. Generally, families inform us of student non-attendance (or planned extended
breaks requiring Exemption) but where this does not occur the school makes a courtesy call to the family.
Each Student Progress report also has an Attendance Report attached, summarising days absent and days late, alerting
parents to the cumulative effect of missing school days (or parts of days) frequently.
Students who arrive late or leave early, complete a sign in/out at the school office.
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Behaviour support comment
Most students at the school manage their own behaviour without assistance, solving social problems with positive choices.
This year we had several suspensions for seriously unacceptable behaviour .
We have a group of middle school girls,who often argue/exclude/offend each other. We have dealt with this by regularly
(almost daily) checking in with them, so that issues can be dealt with immediately. The Pastoral Care Worker provides
individual support to several students.
A group of middle school boys are more highly represented than any other group in 'Sit out' data. This is because they often
make unsafe or disrespectful behaviour choices.
We referred to Dept. staff and CAMHS to deal with a complex BM issue this year.

Client opinion summary
I have used the results of the 2019 WH&S Psychological Hazard and Health Checklist survey to gather information from staff
about their well-being and to develop a 2019 Wellbeing Plan with our WH&S Officer. Eleven of the fourteen surveys (all staff)
issued were returned. All responses agreed/ strongly agreed with the statements (written in the positive), except for a few
areas where respondents indicated that they had no opinion or were unsure. One employee was not aware of the EAP. I will
include this in WH&S reports in our next staff meeting.
Student Wellbeing and Engagement surveys were conducted with students from Years 3-7.
100% described themselves as happy with 92% demonstrating optimistic attitudes. 100% could identify an important adult at
school. 87% enjoyed safe friendships with others. Students felt connected to school and engaged with adults.
Friendship issues have been an ongoing issue for a particular group of students as they have moved through the school.
During the year, our Pastoral Care Worker has begun a sessions using the 'What's the Buzz' programme.
Individual students have also impacted on student feelings of wellbeing. We hope to introduce a mentoring programme in
2020.
Every family was given a survey form to complete, with 18% opting to do so. In every case, except 1, there was strong positive
support for the school. Of the positive respondents, two raised the issue of the school's appearance. This a priority of the
school's Governing Council. One respondent felt they did not have useful feedback about their child's learning, that teachers
did not treat children fairly, student behaviour was not well managed and that parents' opinions were not listened to. One
respondent did suggest that there were inconsistencies between staff, something we do try to avoid.
Use of the Class Dojo app and the school's Facebook page have enabled parents and community to provide feedback to and
seek clarification from the school as it was needed. This has proven to be a far more effective and more frequently used
feedback tool than annual surveys.
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Intended destination
School
Leave Reason

Number

%

Employment

0

NA

Interstate/Overseas

0

NA

Other

0

NA

Seeking Employment

0

NA

Tertiary/TAFE/Training

0

NA

Transfer to Non-Govt School

3

17.6%

Transfer to SA Govt School

14

82.4%

Unknown

0

NA

Unknown (TG - Not Found)

0

NA

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2019.

Relevant history screening
All paid staff and non-Departmental Service providers have required history screening.
We request that all volunteers, members of the Governing Council.
Parents of students attending the school, work within required legislation.
As of July 1, those seeking 'Working with Children Checks' have been able to initiate the online process themselves.
The providers of contract services are responsible for ensuring all personnel have necessary clearances.
Notices of unsuitable employees are filed.
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Qualifications held by the teaching workforce and
workforce composition
All teachers at this school are qualified and registered with the SA Teachers Registration Board.
Qualification Level

Number of Qualifications

Bachelor Degrees or Diplomas

9

Post Graduate Qualifications

1

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification
table. Therefore the total number of staff by qualification type may be more than the total number of teaching
staff.

Workforce composition including Indigenous staff
Teaching Staff

Non-Teaching Staff

Indigenous

Non-Indigenous

Indigenous

Non-Indigenous

0.0

5.0

0.0

3.0

0

6

0

5

Full-Time Equivalents
Persons

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2019.

Financial statement
Funding Source
Grants: State

Amount
44,963

Grants: Commonwealth

-

Parent Contributions

20,260.00

Fund Raising

2,753.61

Other
Data Source: Education Department School Administration System (EDSAS).

2019 school annual report: Tier 2 funding report*
*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.

Tier 2 funding
section

Targeted funding for
individual students

Targeted funding for
groups of students

Program funding for
all students

Other discretionary
funding

Tier 2 category (where applicable
to the site)

Briefly describe how the 2019 funding was used to improve the relevant Outcomes achieved or progress
Standard of Educational Achievement (SEA) outcomes
made towards these outcomes

Improved behaviour management and Steps to re-engagement organised
engagement

Programme organised adapted with
Dept. and CAMHS direction

Improved outcomes for students with
an additional language or dialect

N/A

N/A

Improved outcomes for students with
disabilities

Students were supported with individual SSO time or with in class support (as
appropriate). Students with verified disabilities have One Plans (reviewed annually or
more frequently) with eastablished goals

Student data is collected and goals
reviewed

Improved outcomes for
• rural and isolated students
• Aboriginal students
• numeracy and literacy
including early years support
First language maintenance and
development
Students taking alternative pathways
Learning difficulties grant

The Aboriginal students achieved SEA
Aboriginal students receive individual and in-class SSO support for learning tasks.
The goals of this work is based on either , the goals of the students' One Plans, reports in NAPLaN and appropriate growth in
all areas.
from specialist support services or classroom based assessments.

Australian Curriculum

AC funding has been used to purchase T&D and resources for Literacy teaching and
Intervention and LDAM priorities.

Staff have participated in the
equivalent of 4 T&D days

Aboriginal languages programs
initiatives

N/A

N/A

Better schools funding

BSF has been used to ensure that all students can access all curriculum activities. It
has enabled us to support families in their child's learning and out of class
opportunities

No student has been excluded from
school activities because of hardship

Specialist school reporting (as
required)

N/A

N/A

Improved outcomes for gifted students N/A

N/A

Primary school counsellor (if
applicable)

N/A

N/A

